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Abstract: Knowledge Management as a strategy to improve the quality of the institutional environ-
ment can be related to the coordination of activities that create, store and share knowledge. School
Management has to deal with different tasks, such as planning, organization, leadership, guidance,
monitoring and evaluation of all the processes necessary to ensure the promotion of students’ learn-
ing and training. In this context, the Political–Pedagogical Project assists School Management, since
it is an important document for the school organization, containing the school’s identity as well
as the plan to achieve the best teaching and learning process for the school community. In this
sense, the objective of this research was to demonstrate how the Political–Pedagogical Project can
promote Knowledge Management at the school level. The methodology used was exploratory and
bibliographic research. The results obtained in this paper show that the Political–Pedagogical Project
strengthens School Management when it is supported by Knowledge Management, considering that
there is an improvement in the promotion of the quality of the organizational environment, as well
as the elucidation of effective learning for teachers and students through democratic management.

Keywords: knowledge management; school management; political–pedagogical project

1. Introduction

As a result of the growing pressures that the educational sector has been experiencing,
researchers have increased their attention on Knowledge Management’s potential in edu-
cation, since it can be used to improve learning and research processes [1,2]. In schools,
Knowledge Management gains even more importance, as schools create the conditions for
an environment where intellectual property is present and palpable within the faculty [3].
Whether in elementary, secondary or higher education, the school space is always formed
by knowledge agents that complement each other. Communication must flow freely and
all the involved agents have to be part of the same collaborative process, of experience
exchange and knowledge [4–6].

This study is based on the assumption of bringing closer theories of Knowledge Man-
agement in the context of education, analyzing the appropriate approaches in educational
organizations, which here will be specifically addressed as schools. It is focused on an
association through the approach of taxonomy as a resource that causes the systematization
of information for decision-making in organizations. In this regard, the taxonomy in the
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analysis and study of the Political–Pedagogical Project was highlighted as a systematization
instrument of the function, the organization and the school’s performance.

Thus, the objective of this exploratory study, based on bibliographic research, is to
demonstrate how the Political–Pedagogical Project can promote Knowledge Management
in schools.

The literature search was carried out in the databases of the Scientific Electronic Library
Online (SciELO) of the Brazilian Federal Agency for Support and Evaluation of Graduate
Education (CAPES) and the Brazilian Digital Library of Theses and Dissertations (BDTD)
of the Brazilian Institute of Information Science and Technology (IBICT), following the
idea of selecting national productions about the Political–Pedagogical Project and School
Management and national and international productions on Taxonomy and Knowledge
Management. The purpose of a reference’s analysis only of a national contribution on
the Political–Pedagogical Project and School Management was due to the fact that this
research is based on the Brazilian reality of teaching and includes considerations on the
project’s guiding documents, regarding the Brazilian school organization model and the
description and understanding of School Management. The international perspective on
Taxonomy and Knowledge Management reported the analysis of theoretical and conceptual
descriptions that helped in the understanding and definition of how these two concepts
can be associated and identified in Brazilian schools and the processes of structuring
school dynamics.

As a result, this paper is structured as follows: in addition to this introductory sec-
tion, the second and third sections present the conceptual foundations of Knowledge
Management and School Management, respectively. In the fourth section, an analysis of
Knowledge Management in the context of education is presented, analyzing the appropri-
ate approaches in educational organizations and highlighting the Political–Pedagogical
Project in the promotion of Knowledge Management in schools. The last section contains
the conclusions of this study, followed by the references used.

2. Knowledge and Knowledge Management

Knowledge is the process and the result of the relationship between the individual
who knows and the known object. According to a study in [7], the origin of knowledge is
through information, which is a set of relevant data in the formation of its meaning. Data
and information can easily be stored on computers, unlike knowledge, which is something
personal and complex.

When considering knowledge as the reasoning ability, operated through interpretation,
analysis and understanding of the data and information, it is understandable that knowl-
edge exists for problem-solving, decision-making, learning and teaching [7]. Associated
with Knowledge and Information Management, knowledge can be structured. This struc-
turing may have repercussions on the generation of a meaning, so that decision-making
and knowledge construction can exist [7].

Therefore, it can be understood that the construction of knowledge becomes concrete
from the moment that tacit knowledge and explicit knowledge are associated [7,8]. For [9],
the creation of knowledge can occur with socialization, and it can go through three other
phases. This perception caused the development of a knowledge conversion spiral. The
conversion modes are socialization, where tacit knowledge is shared and created through
direct experiences; externalization, which is the association of tacit knowledge through
dialogue and reflection; combination, which refers to systematizing and applying explicit
knowledge and information; and internalization, which is related to learning and acquiring
new tacit knowledge in practice [10,11].

New knowledge always begins with individuals, since the organization cannot build
knowledge on its own [9]. The organization needs to provide moments for the individuals
to be able to exchange personal knowledge with each other, in order to be shared within
the organization [9]. In the knowledge spiral, the socialization phase consists of the act of
sharing tacit knowledge with explicit knowledge; that is, the moment when experienced
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practices are exchanged [12]. This moment can be considered as the sharing of concepts,
experiences, decision-making or possibilities for solving problems [8].

It is understandable, then, that the knowledge conversion modes, such as socialization,
externalization, and combination, allow experiments that are internalized by individu-
als and that originate a new knowledge—internalization. This cycle and its processes
have an impact on Knowledge Management. Thus, it is evident that knowledge is an
intangible asset directly linked to human activity, and as one of the main productive
resources today, managing it must be a priority action in companies of different seg-
ments and dimensions [8,13]. The area that studies the management of this resource is
Knowledge Management.

Understanding the concepts and characteristics of Knowledge Management is funda-
mental to launching strategies that guarantee the success of the organization as a whole,
whether it is a business or an educational organization [5,14–16]. In this sense, Table 1
presents a systematization of the definitions of Knowledge Management found in the
scientific literature.

Table 1. Knowledge Management definitions.

Reference Definition

[17]

“It is a conceptual framework that encompasses all activities and perspectives necessary to obtain an
overview of dealing with and benefiting from the corporation’s knowledge assets and their conditions. It
points out and prioritises the areas of knowledge that require management’s attention. It identifies
outstanding alternatives, suggests methods for managing them, and carries out the activities necessary to
achieve the desired results.”

[18] “A company’s ability to create new knowledge, disseminate it throughout the organisation as a whole and
incorporate it into products, services and systems.”

[19]

“It is like a newly discovered ocean, which is not yet on the map, and only a few people understand its
dimensions, or walk the path to reach it. It links individual knowledge to the formation of organisational
knowledge, which is also represented by different capacities, and may, in organisations, share or not share
strategic decisions, which should be an essential or important part of the business strategy.”

[20] “It is the systematic process of searching, organising, filtering and presenting information in order to
improve the understanding of people in a specific area of interest.”

[21] “It is the management of activities and processes that promote organisational knowledge to increase
competitiveness through better use and the creation of individual and collective knowledge sources.”

[7]
“It involves the ability of knowledge to add value to the organisation. With this, the organisation that is able
to efficiently integrate the meaning processes, the construction of knowledge and decision-making can be
considered a knowledge organisation.”

[22] “A continuous and deliberate series of strategies, practices, techniques, formal and informal processes, used
in organisations to identify, create, represent, process, analyse, store and distribute knowledge.”

[23]

“Deliberate and systematic coordination of people, technology, processes and the structure of an
organisation, in order to add value through the reuse of knowledge and innovation. This coordination is
achieved through the creation, sharing and application of knowledge, as well as the preservation of
corporate memory through the storage and retrieval of valuable lessons learned and best practices, in order
to promote continuous organisational learning.”

Despite the existence of more than 100 definitions of Knowledge Management, [23]
reports that there is a common point among so many definitions: it is “a dynamic, guided
through cycles, in order to capture (create, recover), share (disseminate) and apply (use)
knowledge to add and generate value in the organisation” [24].

We recognize Knowledge Management as responsible for facilitating information
management, developing and disseminating knowledge [8]. To this end, several knowledge
management tools and practices can assist organizations in the process of creating, sharing,
and applying knowledge. These tools and practices effectively contribute to an adequate
management of organizational knowledge [25].
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In the context of a school organization, as in any other business sector, knowledge
resides in people, and it is explained in the processes [8]. Thus, for that organization to be
successful, it is necessary to overcome the barriers that prevent the access and registration of
information. In this regard, in [26] it is advised that the knowledge of a school organization
should be created, organized, updated and disseminated systematically, hence enabling
better school management. Those contributions of the Knowledge Management with
the classroom space and the educational context are evidenced, mainly, when School
Management and the Political–Pedagogical Project are analyzed.

3. School Management

The concept of School Management emerged in the 1930s and is linked to the under-
standing of the school as a work organization based on school administration, having as a
pioneer Escola Nova, for instance, in Brazil [27]. Studies on School Management tend to
bring the school closer to business organizations and have continuously been marked by a
bureaucratic and functionalist conception [28–30].

In the 1980s, when the reform of pedagogy was instituted, it was necessary to begin
demanding a critical focus of the school on society [31]. The theory of administration,
which first named this work as school administration, was focused on a technocratic and
functionalist approach, whereas the concept of School Management has in its essence a
political and pedagogical concern [32].

With the changes in terminology and definition, it became clear that a school is a space
that promotes learning how to learn, which repositions the value of education and qualifies
the professional for the labor market [33]. Within this context, it is possible to observe
two conceptions of organization and management of schools: one with a scientific-rational
approach and another with a socio-political nature. These conceptions, in the scientific-
rational approach, perceive a school within a neutral reality, which through planned and
organized activities can reach high levels of effectiveness and efficiency. Those schools
value structures based on organization charts, hierarchical functions and a low degree of
participation by the people who work in the organization [34].

The socio-political approach, on the other hand, does not recognize the school as a
neutral element, but as the result of a social construction made by students, parents and
guardians, teachers and the community in general [35]. In this approach, the relevance
of social interactions and the intentionality of the socio-political context are recognized.
Thus, the concepts of School Management, therefore, reproduce political positions and
conceptions of man and society [35].

In this way, School Management is the set of rules, guidelines and organizational
structure that ensures the foundation of the use of material, financial and intellectual
resources. It aims to coordinate and monitor the work of people, to ensure the optimal
functioning of the school and activities in the classroom, guaranteeing better learning
opportunities for all students [36].

In a different study [37], School Management encompasses not only access, but the
practice of subjects’ participation within the school. The involvement of teachers and the
entire school community in decision-making and the functioning of the school ensures
a higher quality of education. Therefore, School Management must be based on demo-
cratic principles to produce the necessary and significant changes in the organizational
environment [38].

An educational organization as a whole requires a continuous articulation between
the way of thinking and the way of doing educational work. School Management is
responsible for planning and organizing, leading and guiding, monitoring and evaluating
all the processes necessary to ensure the promotion of students’ learning and training [39].

School Management is a means and not an end; this is because its ultimate goal
must always be the meaningful and effective learning of students. The school must fulfil
its role by developing skills that help students to think critically, analyze information in
a contextualized way, express themselves clearly, employ problem-solving techniques
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and develop the students’ ability to make decisions and solve conflicts. It is clear that
schools have a relationship and are associated with Knowledge Management [40], being a
way of promoting improvements in the activities and strategies to be implemented in an
organization [41].

4. Knowledge Management and School Management

Although the term Knowledge Management is little known in school organiza-
tions [41] or related to the school context in the Brazilian territory, it is present in planning
meetings, joint research and many other activities that enable knowledge sharing.

The school space as an organization to educate citizens must be a learning organization
in which intellectual capital, which is at the center of skills development, must be the reason
and justification for valuing knowledge sharing. This evidences the conception that the
teacher has the function of socializing and sharing his knowledge to seek the development
of new skills, for himself and students [40]. This search movement turns schools into
learning organizations.

It has to be recognized that human capital needs to be valued in the school community,
since it tends to highlight the role of the teacher and its significance in intervening in the
school and in the teaching and learning process [14]. It is understood, therefore, that the
school is an organization that aims to socialize and share necessary knowledge for the
education of students. It is necessary to create environments for interaction so that the
teaching and learning process will have relevance for all who attend it [42]. In this thinking,
concepts from business environments can be used to assimilate educational knowledge.

It is understood that in modern countries, knowledge and the ability to process and
select information are raw materials for modern economies [43]. In the Brazilian context, it
is identified that the action of sharing information and processes in the educational context
provides Democratic Management, as it enables joint action by the actors, organizing
the school as a social space [44]. Thus, we observe that the school organization must be
seen as a space that involves the knowledge of the actors of this place, such as teachers,
coordinators, principals, students, and those responsible for the entire community [45]. In
addition, this knowledge should be used as a means of improving the community and the
social context of the organization.

Knowledge in the school organization can be tacit, explicit in [7]. Tacit knowledge
is everything that is included in individual experiences; explicit knowledge is what is
registered in the rules, routines and procedures of the school space; and cultural knowledge
is related with the norms, beliefs and assumptions used to value new information [7]. How
to find, systematize and store this knowledge is one of the significant challenges that can
be analyzed from the perspective of School Management considering the perspective of
Knowledge Management.

Educational knowledge manifests itself through the relationship of the teacher who,
when connected to the classroom, communicates uninterruptedly in a specific language
with students. The teacher’s purpose is to transform information into knowledge [46].
However, the construction of knowledge needs to go beyond traditional educational
practices in the classroom. This is because the knowledge built in the teacher–student
relationship, with the sharing and socialization of knowledge, comes from an exchange
process [47]. The teaching and learning process develops in the classroom through the
relationship between teacher and student. In this sense, knowledge production comes to
be understood as the great intentionality of school learning [40,48].

The classroom is recognized as a favorable space for the construction of knowledge
and the promotion of the cycle that comprises the processes of socialization, externalization,
combination and internalization [18]. The classroom must be recognized and understood
as a space that promotes the construction of knowledge [49–51], and also Knowledge
Management and Learning Management. This is because it is in the school space that
the predominance of the tacit dimension of knowledge is evident, which requires an
effective socialization process. In the classroom, the construction of knowledge demands
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the teacher to be a mediator, so that when socializing during the teaching and learning
processes, knowledge construction takes place [40]. This will require the relationship
between the teacher and a student to contribute to the exchange process, through dialogues,
the interaction between both and socialization and sharing of the knowledge of the two.

4.1. Knowledge Management and Educational Actions

Brazilian school education reports on the right of access to the school system for all
and recognizes that training processes must relate to human coexistence, work, teaching
and research institutions, social movements and civil society organizations and cultural
events; that is, its objectives must promote the formation of a citizen.

Knowledge Management allows teachers in schools to develop a set of policies and
practices that improve teaching and learning [52]. It also strengthens the professional
competence of people in the environment and improves the organization’s structure and
policy. Therefore, the implementation of Knowledge Management can help a school
organization to develop better.

For teachers, Knowledge Management can meet the need for training that gives them
pedagogical competence capable of reflecting on students’ learning. In [43] a model is
presented that facilitates the structural organization of educational institutions and is
systematized in five dimensions. This is called the Mediative Knowledge Management
Model for Educational Actions, as can be observed in Table 2.

Table 2. Knowledge Management definitions (adapted from [43]).

Dimensions Knowledge Management Indicators Mediation Actions

Organizational culture

Understanding of network relationships
that provide the design of an
environment for the creation and
socialization of knowledge.

Develop an environment conducive to
socialization and the creation of
knowledge, through awareness and
incentive actions.

Structural and technological aspects

Knowledge of the structural aspect of the
organization and the technological
resources of information and
communication.

Use technological resources to
communicate. Modernize the educational
environment and structure. Consciously
use technologies for educational
purposes.

Motivational aspects of knowledge
production and learning

Identification and development of
methods to enhance the creation of
knowledge in the organization.

Enhance the competitive role of
knowledge as an organizational product
in a healthy and educational way;
valuing acquired and socialized
knowledge; provide innovative and
creative situations of knowledge
construction to use it with a view to
achieving organizational goals;
encourage the search for and application
of knowledge in the educational
environment and society.

Production of new knowledge as a
product

Development of methods and techniques
for the knowledge generated to be
organized and disseminated.

Identify, organize, disseminate and assist
the use and creation of new knowledge
based on Knowledge Management
actions, techniques and methods.

Measurement and evaluation of explicit
knowledge

Innovative and creative situations of
knowledge construction must be
measured and evaluated continuously so
that the cycle of innovations and
creations recreates new knowledge as a
product.

Develop and apply methods and
processes for evaluating actions aimed at
creating knowledge. Develop reframing
and effectiveness actions for these actions
with the participation of all educational
actors.
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The five dimensions presented in [43] work to enhance educational activities, consid-
ering the manager as the person responsible for monitoring actions focused on culture,
for structural, motivational aspects, and even for the production of new actions and the
measurement of these.

Knowledge Management presents an intervention proposal that reinforces the need for
a more appropriate dynamic organization between people, processes and technologies [3].
It denotes a relationship between sectors, areas and also resources and actions that are
increasingly congruent with the characteristics of the organization. The school as an
organization needs a systematization of knowledge and information, since it is a “fertile”
field of scientific production. Interpersonal relationships and the production of intellectual
capital must be protected and encouraged in the processes of creation and dissemination
to improve the organizational climate further [52].

Schools have used, in their pedagogical practices, the knowledge of the teachers,
through the socialization of knowledge, and in this way, the knowledge of these education
professionals can remain in the institution indefinitely. Knowledge Management is not
going to make the organization able to create knowledge immediately, but rather enable
the management of the knowledge creation process [23]. Therefore, there is evidence in
the Political–Pedagogical Project to contribute to the organization, systematization and
functioning of the school.

4.2. The Political–Pedagogical Project and School Organisation

Brazilian school education refers to the right of access to the school system for all,
and recognizes that the training processes that need to develop must relate to human
coexistence, work, teaching and research institutions, social movements, civil society
organizations and cultural manifestations, with its objectives boing, in the end, to promote
the formation of a citizen. In Brazil, The National Education Guidelines and Bases Law
(LDB) (1996) [53] determined that Brazilian schools must prepare a document called
the Political–Pedagogical Project, based on the participation of education professionals
and those responsible for students, as well as members of the school community. This
document guides the school on administrative and pedagogical issues with a view to
democratic management of teaching [54]. One of the most significant gains that the Political–
Pedagogical Project brings is the possibility of analyzing the school reality recognizing the
identity of the school and its pedagogical practices.

This project is a document and tool that organizes and promotes the objectives, guide-
lines and actions of the educational process to be developed in the school, expressing the
legal requirements of the educational system. In addition, it presents the elements that are
the basis for all pedagogical, administrative and financial actions of the school [55]. It is
corroborated, therefore, that the practice of building a Political–Pedagogical Project must
be supported by theoretical conceptions and supposes the improvement and training of
its agents.

The Political–Pedagogical Project presents itself as a theoretical-methodological frame-
work for the creation of school autonomy, which, through reflective and continuous work,
will form its own identity [56]. In order to become an instrument for reflection on peda-
gogical practices, it must be evaluated by teachers and members of the pedagogical teams
in order to think together of new ways of organizing pedagogical activities to overcome
fragmentation and division of labor.

The action of building a Political–Pedagogical Project with interventions by the school
management reinforces Democratic Management, requiring an organization of principles,
values, objectives and goals, which permeate the school’s functionality [57]. The authentic-
ity of a project of this nature is closely associated with the degree and type of participation
of everyone involved in the educational process. What was noted in the considerations of
this study is that the school needs to present a functional organization in order to promote
an adequate dynamic for knowledge sharing.
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For a better understanding regarding the organization of a Political–Pedagogical
Project, Figure 1 presents a conceptual map elaborated from a taxonomy. This map can as-
sist in understanding the information on the elaboration of this project from the situational,
conceptual and operational frameworks.

Figure 1. Conceptual map of terms by categories and subcategories. Source: own elaboration.

In the situational objective category, the information necessary to understand the
schools’ reality in relation to the physical structure, pedagogical proposal and school
history is considered. The Political–Pedagogical Project must contain the transformations
that accompany Brazilian society and, particularly, the intensification of the urbanization
process, which has led to an increase in the demand for schooling and, consequently, to
the expansion of the education networks. At the same time, schools were restructured due
to the need to fulfil new tasks, differentiating not only the work of the teacher, but also
creating and absorbing new functions [44,58].

The task that arises at the moment in relation to the organization and structuring of
the school space is to recover the pedagogical process in its entirety. It is up to schools to
provide training compatible with the requirements arising from the needs that are currently
faced. This is a necessary condition to meet the profile of a student who has a range of
information, which to a large extent is presented in a superficial, naturalized way, without
the corresponding wisdom of the relationship, integration and organization. The school
needs to be attentive to the present discussions regarding the Knowledge Society, and
what is required both in the labor market and in the formation of a socially active citizen.
According to [40], schools must know how to promote understanding and knowledge
sharing actions, and must know how to teach their students to how to socialize and share
knowledge, as well as how to differentiate data, information and knowledge concerning
their learning process.

It is now recognized that generating a routine in school organizations that encourages
collaborative learning among teachers, students and pedagogical staff is necessary [40].
This dynamic of collaboration evidences that more social and cooperative approaches are
being worked on for the teaching and learning process [59].

It is emphasized that the situational framework of the Political–Pedagogical Project is
a relevant point for understanding the general context of society, which is interspersed with
economic issues, since it is the understanding of the society in which Man is inserted that
will enable him to take action for the transformation of this reality. This will only be trans-
formed through the action and placement of knowledge in favor of managing relationships.

In the conceptual objective category, philosophical principles, ends, objectives, and
conceptions must be classified. Regarding the philosophical principles, these are the
school’s mission, vision and values. The ends and objectives include scientific knowl-
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edge, cultural plurality, and Democratic Management. Finally, the concepts of Education,
Childhood, World and Man are grouped.

The conceptual framework allows the relationship between the school’s information
and the theoretical concepts that guide educational practices to be established. One can
only contribute to a more just, less exclusive society, building a project committed to the
student [48]. Therefore, the commitment is to promote and disseminate knowledge, culture,
the integral formation of responsible citizens, integrating elements of social life with the
contents worked on. Once again, the relevance of considering social relations is noted, and
part of the strategy to promote such a concept is in the proposal that will be associated
with the school.

Both [40,48,59] emphasize that schools need to understand the profile of relationships
that is being demanded in the job market, and thus provide students with experiences
that allow them to act with mastery and skills, as students should be perceived as citizens
who must be transforming agents of society, in addition to being critical, responsible and
participating [46]. The school must be critical, reflective and enable the whole community to
have a Political–Pedagogical Project consolidated by mutual collaboration and the exercise
of collective construction, triggering innovative experiences that are happening in the
school. Hence the importance of the definitions of the concepts of Education, Childhood,
World and Man.

Finally, the operational objective category is made up of the subcategories “training”,
“curriculum” and “evaluation”. This milestone consists of the directions taken to monitor
and guarantee the process of development of teaching and learning. The training subcate-
gory should include actions, technology, affectivity and inclusion. In the assessment, the
terms learning, class council and recovery, and in the curriculum, planning. The planning
must contemplate the possibility of an action–reflection–action movement in the constant
search for a productive teaching and learning process. Pedagogical work does present not
only the process of knowledge transmission, but also the elaboration and contextualization
of knowledge.

Therefore, when addressing a given subject, all dimensions must be explored: the
historical, the social, the economic, the spiritual, the political, the scientific; in short, all the
dimensions that the topic might include. In [40,48] it is stated that planning is one of the
ways of storing the memory of practices carried out at school, and it is the recording of
teachers’ mental maps from the lived experience of their classroom practice. Moreover, for
the construction of this planning, it is observed that the discussions and the relations that
are established during its elaboration are the record of the tacit knowledge developed by
the teacher.

The guarantee of the learning process must be guided by the Political–Pedagogical
Project, which is considered the most important document of a school organization and
is also where the school’s identity is stated, as it is a tool that externalizes the planning
descriptions to reach the largest number of students with the best teaching and learning
processes, still being linked to responsible political action in forming a type of citizen for a
given society. For this to be effective, the Political–Pedagogical Project needs to be thought
and elaborated collectively and made available for easy access.

With the help of Knowledge Management, this document can be created more effi-
ciently through practices and tools that help in the recovery and organization of information,
increasing the generation of useful, actionable and meaningful information. This process
will significantly increase individual and team learning.

Thus, according to [60], Knowledge Management, which encompasses a set of princi-
ples, concepts, processes, practices and tools, includes guiding resources to facilitate and
further improve School Management. Through better treatment and use of knowledge, the
teaching–learning process should lead to progress, even in organizational relationships. As
stated in [23], Knowledge Management is a system that creates routines for knowledge to
be shared between people at different levels and environments. When this consideration
is associated with the principles of School Management, the Political–Pedagogical Project
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becomes the mediator for the promotion of Knowledge Management at school. This is be-
cause it ends up making explicit the elements that the school wants to emphasize regarding
democracy, relations and the socialization of knowledge in the school space.

The school scenario tends to report challenges that have been present for more than
30 years in the education and systematization of the Brazilian school, and one of the prob-
lematized variables is the description and function of the Political-Pedagogical Project [61].
From the definition of a school legislation for education in the purpose and democratic
perspective, it becomes evident in the literature how much the school community needs to
be assisted and heard in relation to their needs, as well as to relate the actions promoted
in the school as enabling social transformation. However, studies in the field of school
management still confront theory with practice when research is applied that questions in
the school how the stakeholders are engaged and involved in the production, organization
and implementation of the Pedagogical Political Project [62]. Effective participation should
be from the recognition of the school structure (physical part) to educational processes
(methodology, learning theories and pedagogical practices in the classroom), but what is
recognized is a course of actions promoted specifically by a group of students, professionals
focused on school administration and management, and little participation by teachers,
students and the community (parents and civil society). There is no structured and normal-
ized cultural action on the importance of an individual Pedagogical Political Project, which
reports the reality of the school, information is still mixed between schools, definitions and
theories are reused. School management could be recognized as a strategy to disseminate
practices such as sharing and socializing information and knowledge between sectors, as
well as promoting a more accessible and inclusive school process if it were mapped and
organized in the perspective of knowledge management [63], according to analysis of the
taxonomy of the Pedagogical Political Project presented in the article.

The Pedagogical Political Project associates the relationship between student and
community, school and community, and society and education, and when added to the
objectives of knowledge management, the importance of school management that promotes
democratic management with actions involving people, processes and technologies. Knowl-
edge management in the school space and in school education broadens the objectives
of relating school education to the labor market, innovation with educational resources,
management with the school organization process, and the Pedagogical Political Project
with the purpose of a document guiding the actions and objectives of each school [64] to
promote functional training processes for a citizen.

5. Conclusions

Based on the objective that guided this study, it was possible to highlight the need
for the Political–Pedagogical Project to strengthen School Management supported by
Knowledge Management in order to achieve an improvement in the promotion of the
quality of the organizational environment as well as the elucidation of effective learning
for teachers and students through democratic management.

Through organizational practices and processes, Knowledge Management contributes
to the effective sharing of knowledge, providing improvements in the quality of teaching
throughout the school space. It is understood that the purpose of Knowledge Management
in the school environment is to advance the quality of the contributions that individuals
make. Knowledge Management at school motivates the construction of knowledge, shar-
ing and practice between teachers and students, in the teaching–learning process in the
classroom space, as well as advising along with the improvement of teachers’ know-how,
directing the understanding that the adversities of schools are associated with the scarcity
of information and Knowledge Management [41]. It appears then that Knowledge Man-
agement in Education is aimed at improving decision-making across the organizations in
order to promote student learning [65].

That said, it is understood that Knowledge Management is a strategy that promotes
the analysis and verification of the quality of an institutional environment and also the



www.manaraa.com

Sustainability 2021, 13, 2941 11 of 13

coordination and implementation of activities in an organization. Thus, taxonomy is
seen as a tool that allows the in-depth analysis of the factors and terms that allow the
identification of how a school needs to be structured and organized to promote the teaching
and learning process.

In this sense, it is evident that the Political–Pedagogical Project is a resource and a
tool that explains the process and the modus operandi of how to guide and coordinate the
situational, conceptual and operational dimensions of a school. That is, how to organize
and relate the pedagogical proposal with the concepts, the training and evaluation that the
school wants to define as characteristics of the organization.

By analyzing the three dimensions of the Pedagogical Political Project—situational,
conceptual and operational—we can see that Knowledge Management can collaborate in
each one with the purpose of emphasizing the stages of organizing a document that is
structuring for a school that reports to the objective to relate school education to the labor
market, as well as innovation with educational resources, to promote a learning space that
affects the needs of the community and the social transformation of the place that the school
has access to. Knowledge Management aggregates information and proposals regarding
management with a process with tools and practices that result in a school organization
that is geared towards the knowledge society, for the promotion of a school space involved
in innovation, in research and in the solution of problems that refer to their reality and
context [63]. Finally, in relation to the Knowledge Management applied in structuring the
Pedagogical Political Project, while this aims to be a guiding document for the actions
and objectives of each school to promote functional training processes for a citizen, it is
understood that the resources that involve the school structure need to be used, applied
and recognized by everyone who works in the school [66], not only the management, but
each employee who has a professional role in providing access to information, knowledge,
the school curriculum and practical actions that promote the teaching and learning.
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